
Accessing RAALP’s Tutor Training

1. Find Us Online

Visit our website at www.raalp.org

2. Click on Tutor

Clicking on Tutor on the top of the page will expand to a new set of options.

3. Click on Tutor Training

This will open the page with information on the tutor training and will also
give you access to the resource folder.

4. Click Start Training

This will open the page with the modules for the training. You can also get
here by going clicking directly on Modules from the Tutor Training sub menu.

5. Helpful Information:

● All module training videos are available to view on Youtube. If you
choose to watch them via the Youtube platform, or are directed there
for any reason, please make sure you view them in the correct order.
The order can be found on page one of your tutor training handbook.

● You can pause, play, rewind, and rewatch each video as many times
as you need.

● Please contact a staff person during regular business hours if you
have any questions or need help troubleshooting, at 505-303-6437.

● This training is new, so we value your feedback!
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7XWRU 7UDLQLQJ
Introd¶ction

MLVVLRQ:
7R KHOS FRPPXQLW\ PHPEHUV WUDQVIRUP

WKHLU OLYHV WKURXJK HQKDQFHG OLWHUDF\.
 

9LVLRQ:
5AAL3 HQYLVLRQV D FRPPXQLW\ ZKHUH DOO
DGXOWV KDYH WKH OLWHUDF\ VNLOOV QHHGHG WR
UHDFK WKHLU SHUVRQDO DQG SURIHVVLRQDO

JRDOV.

1.
6KDUSHQLQJ \RXU ETXLW\

LHQV

2.
6RFLDO EPRWLRQDO LHDUQLQJ

3.
CRJQLWLYH 6FLHQFH

4.
CRQWH[W, BL, E6L, DQG

CXOWXUH

5.
LHVVRQ 3ODQQLQJ DQG

GRDOV

6.
3KRQLFV

7.
5HDGLQJ & :ULWLQJ

MHHW 2[ / ZHHN ZLWK \RXU VWXGHQW,
DQ KRXU SHU VHVVLRQ,
6XEPLW \RXU WLPH HYHU\ PRQWK,
6XEPLW \RXU JRDO VKHHW HYHU\ WKUHH
PRQWKV
CRPPXQLFDWH ZLWK 5AAL3 VWDII. 

E[SHFWDWLRQV:

 

7KH MRGXOHV

7H[W \RXU WLPH: (505) 303-6437, O5
8VH D JRRJOH IRUP:
ZZZ.ULRDUULEDDGXOWOLWHUDF\SURJUDP.RUJ
/WXWRU-WLPHVKHHW. 

7LPH 6KHHWV:

 

http://www.rioarribaadultliteracyprogram.org/tutor-timesheet.html


ShaşŜeĸęĸg
OŸş EŞŸęŰƗ LeĸŦ

EqŸiŰƗȦ a definiŰionȥ

The gŸaşaĸŰee łf faiş ŰşeaŰĶeĸŰȦ
acceŦŦȦ łŜŜłşŰŸĸiŰƗȦ aĸd
adƐaĸceĶeĸŰ Ƒhiĭe ŦŰşiƐiĸg Űł
ideĸŰifƗ aĸd eĭiĶiĸaŰe başşieşŦ ŰhaŰ
haƐe ŜşeƐeĸŰed Űhe fŸĭĭ ŜaşŰiciŜaŰiłĸ
łf ŦłĶe gşłŸŜŦȫ The ŜşiĸciŜĭe łf
eŞŸiŰƗ acĪĸłƑĭedgeŦ ŰhaŰ Űheşe aşe
hiŦŰłşicaĭĭƗ ŸĸdeşŦeşƐed aĸd
ŸĸdeşşeŜşeŦeĸŰed ŜłŜŸĭaŰiłĸŦ aĸd
ŰhaŰ faişĸeŦŦ şegaşdiĸg ŰheŦe
Ÿĸbaĭaĸced cłĸdiŰiłĸŦ iŦ ĸeeded Űł
aŦŦiŦŰ eŞŸaĭiŰƗ iĸ Űhe ŜşłƐiŦiłĸ łf
effecŰiƐe łŜŜłşŰŸĸiŰieŦ Űł aĭĭ gşłŸŜŦȫ

ȮADDRESSINGȮ
IĸŰeşŦecŰęłĸaĭęŰƗ

  A ge
  D eƐeĭłŜĶeĸŰ diŦabiĭiŰieŦ
  D iŦabiĭiŰieŦ ȹĭaŰeş iĸ ĭifeȺ
  R eĭigiłĸȱŦŜişiŰŸaĭiŰƗ
  E Űhĸic ʔ şaciaĭ ideĸŰiŰƗ
  S łciłecłĸłĶic ŦŰaŰŸŦ
  S eƖŸaĭ łşieĸŰaŰiłĸ
  I  ĸdigeĸłŸŦ heşiŰage
  N aŰiłĸaĭ łşigiĸ
  G eĸdeş ideĸŰiŰƗ

FŸndŦ of KnoƑledge
HOME LANGUAGEȥ 
AşabicȰ SŜaĸiŦhȰ NaƐajłȰ IŰaĭiaĸ

 
FAMILY VALUES AND TRADITIONSȥ
HłĭidaƗ ceĭebşaŰiłĸŦȰ şeĭigiłŸŦ beĭiefŦȰ ƑłşĪ
eŰhic

 
CAREGIVINGȥ 
SƑaddĭiĸg babƗȰ giƐiĸg babƗ ŜacifieşȰ
feediĸg łŰheşŦ

 
FRIENDS AND FAMILYȥ 
ViŦiŰiĸg gşaĸdŜaşeĸŰŦȱaŸĸŰŦȱŸĸcĭeŦȰ
başbecŸeŦȰ ŦŜłşŰŦ łŸŰiĸgŦ

 
FAMILY OUTINGSȥ 
ShłŜŜiĸgȰ beachȰ ĭibşaşƗȰ Ŝicĸic

 
HOUSEHOLD CHORESȥ 
SƑeeŜiĸgȰ dłiĸg diŦheŦȰ ĭaŸĸdşƗ

 
FAMILY OCCUPATIONSȥ 
OfficeȰ cłĸŦŰşŸcŰiłĸȰ ĶedicaĭȰ ŜŸbĭic ŦeşƐice

 
SCIENTIFICȥ 
RecƗcĭiĸgȰ eƖeşciŦiĸgȰ gaşdeĸiĸg

AgşeemenŰŦ foş engagemenŰ
Aĭĭ ƐłiceŦ heaşd aĸd şeŦŜecŰed
WAIT   WhƗ AĶ I TaĭĪiĸgȬ 
          WhƗ AşeĸɌŰ I TaĭĪiĸgȬ 
PşacŰice AcŰiƐe ĭiŦŰeĸiĸg
EƖeşciŦe cłĶŜaŦŦiłĸ aĸd eĶŜaŰhƗ
ChecĪɁiĸ ƑiŰh each łŰheşȫ Aşe Űheşe
aĸƗ ĸeedŦ ŰhaŰ ĶŸŦŰ be ĶeŰȬ
IŰ iŦ a gşeaŰ ŜşacŰice Űł ŦŰaşŰ each
ŦeŦŦiłĸ ƑiŰh a bşief ĸeedŦ checĪ iĸȫ 



6RFLDO EPRWLRQDO LHDUQLQJ

7\SHV RI HPSDWK\

CRJQLWLYH HPSDWK\
LV NQRZLQJ KRZ WKH RWKHU SHUVRQ
IHHOV DQG ZKDW WKH\ PD\ EH WKLQNLQJ.  
IW LV KHOSIXO LQ PRWLYDWLQJ RWKHUV DQG
XQGHUVWDQGLQJ GLYHUVH YLHZSRLQWV. IW
LV D FROG NLQG RI HPSDWK\, EDVHG RQ
WKRXJKW DV PXFK DV HPRWLRQ.

EPRWLRQDO HPSDWK\ 
LV ZKHQ \RX IHHO DORQJ ZLWK WKH RWKHU
SHUVRQ, DOPRVW DV D SK\VLFDO UHVSRQVH.
(CRPIRUWLQJ D FU\LQJ SHUVRQ FDXVHV
\RX WR FU\ DV ZHOO.) 7KLV PLJKW EH
KHOSIXO LQ LQWHUSHUVRQDO UHODWLRQVKLSV,
EXW WKLV W\SH RI HPSDWK\ RQ LWV RZQ
FDQ EH RYHUZKHOPLQJ (WRR PXFK
IHHOLQJ).

CRPSDVVLRQDWH HPSDWK\ 
LV PRUH RI D EDODQFH RU PLGGOH JURXQG
EHWZHHQ WKH ILUVW WZR. <RX FDQ
XQGHUVWDQG WKH RWKHU SHUVRQ×V
SUHGLFDPHQW DQG IHHO WKLQJV DORQJ
ZLWK WKHP, EXW PD\ DOVR EH PRYHG WR
KHOS. <RX FRQVLGHU WKH ZKROH SHUVRQ.

FRVWHULQJ D JURZWK PLQGVHW

6HW OHDUQLQJ JRDOV, 
UDWKHU WKDQ SHUIRUPDQFH JRDOV. 
7KLV KROGV \RXU VWXGHQW DFFRXQWDEOH WR
WKH SURFHVV, QRW WR WKH UHVXOW. ÙI ZLOO
UXQ HYHU\ GD\ IRU WHQ PLQXWHVÚ LV D
OHDUQLQJ JRDO; ÙI ZLOO ZLQ D PDUDWKRQÚ
LV D SHUIRUPDQFH JRDO.

6HW WKHVH JRDOV ZLWKLQ WKH 
ÙGROGLORFNV =RQHÚ 
ZKHUH LW×V QRW WRR HDV\, QRU WRR KDUG.
DRQ×W JHW WKHP WR UHDG D FKDSWHU ERRN
LI \RXU VWXGHQW FDQ×W GHFRGH ZRUGV.
IQVWHDG, UHDG WKH ERRN WR WKHP ZKLOH
\RX ZRUN RQ SKRQLFV DW WKH VDPH
WLPH.

MRGHO YXOQHUDELOLW\ 
DQG D ZLOOLQJQHVV WR IDLO.
 DHPRQVWUDWH WKDW LV LV RND\ WR VD\ ÙI
GRQ×W NQRZ...\HW.Ú NRW NQRZLQJ RU QRW
VXFFHHGLQJ LV MXVW D SDUW RI WKH
SURFHVV, DQG WKH NH\ LV WR NHHS JRLQJ.

IQFRUSRUDWLQJ 6EL LQ WXWRULQJ

MLQGIXOQHVV
AZD\ RI SD\LQJ DWWHQWLRQ WKDW LV
LQWHQWLRQDO LQ WKH SUHVHQW PRPHQW. IW
FDQ EH DV VLPSOH DV FORVLQJ \RXU H\HV
DQG EUHDWKLQJ GHHSO\ IRU D IHZ
PLQXWHV. 
 
NDPH WKH HPRWLRQ 
HDYH FRXUDJH WR VD\ \RX×UH IHHOLQJ
VDG, DQJU\, FRQIXVHG, HWF., VR WKDW \RX
DQG \RXU VWXGHQW NQRZ KRZ HDFK
RWKHU LV IHHOLQJ, DQG FDQ EHWWHU
LQWHUDFW GXULQJ WKH WHDFKLQJ/OHDUQLQJ
SURFHVV.

:ULWH GRZQ \RXU VWUHVV
5LS LW XS, DQG WKURZ DZD\ \RXU VWUHVV
(RU H[SHFWDWLRQV RU LQVHFXULWLHV).

4XRWH RI WKH GD\
LQWURGXFH D TXRWH WKDW LV UHOHYDQW WR
ZKDW \RXU VWXGHQW LV OHDUQLQJ, RU
PD\EH WR VRPHWKLQJ LQ WKH QHZV.
DLVFXVV DQG UHIOHFW RQ DQ\ EHOLHIV DQG
H[SHULHQFHV UHODWHG WR WKH TXRWH. 

CORVLQJ DFWLYLW\
WKLV LV D WLPH WR VKRZ DSSUHFLDWLRQ,
VKDUH DQ ÙDKD!Ú PRPHQW, RU RIIHU DQ
DSRORJ\ßVRPHWKLQJ \RX JHQXLQHO\
WKLQN LW ZRXOG EH XVHIXO IRU \RXU
VWXGHQW WR KHDU.

 IW LV KHOSIXO IRU HGXFDWRUV WR
GHYHORS WKHLU RZQ VHOI-

DZDUHQHVV, VRFLDO-HPRWLRQDO
LQWHOOLJHQFH, DQG FXOWXUDO
DZDUHQHVV VR WKDW ZH FDQ

FUHDWH DQG QRXULVK VDIH DQG
KHDOWK\ OHDUQLQJ

HQYLURQPHQWV IRU RXU
VWXGHQWV.



CQgPiViXe
deXelQROePV
The construction of thought processesً

including rememberingً problem solvingً
and decisionٮmakingً from childhood

through adolescence to adulthoodِ

 Need to knowي ɯhaɎٔɀ in iɎ for meّ
 Eɴperienceي eɴperience iɀ Ɏhe baɀiɀ for learningِ
 Self Conceptي Ɏhe learner iɀ reɀponɀible for learningِ

ِ׏
ِא
ِב

life problemِٮɀolɮing a real يReadiness ِג
focɖɀ on pracɎical ɖɀeɀِ يProblem Orientation ِד
no need for priɿeɀٍ يIntrinsic Motivation  ِה

PTiPciRleU Qf
APdTagQg[

Connectionsي opening Ɏhe idea
Conceptsي preɀenɎing Ɏhe idea
Concrete Practiceي pracɎicing Ɏhe ideaِ
Conclusionsي planning Ɏo ɖɀe Ɏhe idea 

The FQWT C'U



BaÁic LiÇeracÛ

EngliÁh aÁ a Second LangËage

Native English speakers
looking to improve

BL
Ň

ESL
Native to another language÷ 
looking to learn English

CÍ¥ÈÍ¾eû a« icebe¾g

Acknowledge the studentĝs work
and thinking while offering an
invitation to elaborate.

C±de S×iÈchi«g

The feeling of disorientation
or confusion that occurs
when a person leaves a
familiar context and moves
to an unfamiliar one.

CÍ¥ÈÍ¾e Sh±c£

C±achi«gú 
«±È C±¾¾ecÈi«g

Shifting the language or
way you express yourself in
your interactions÷
depending on your context.

Just like culture÷ a text is so
much more than what you
see÷ than the words on the
page. When teaching your
student÷ it is important to
understand where your
student is coming from and
what they already know. 

C±«ÈeÜÈ iÂ KeÝ

ReÂ±Í¾ceÂ
rioadult.libib.com newsela.comăaboutăcontentă

https://newsela.com/about/content/


Lesson Planning
Simplicit˘
When learningू the brain is working hardॄ
Donोt give it too much information at onceे
Be consistent and unclutteredु
Remove what doesnोt serve your objectiveेेे

  Write an objectiˑe
 Identify ʑhaɯ you want your student to learn
 Identify the desired leʐel of knowledge
 Select an obɥerʐable acɯion २from the taxonomy below३ 
 Add criteria specific to the student २hoʑԧ ʑhenՆ
EʖampleԦ Accɸraɯelʗ deɥcɞibe ɯhe chaɞacɯeɞɥ in ɯhe ɥhɀɞɯ ɥɯɀɞʗ

ेࢾ
ेࢿ
ेࣀ
ेࣁ

Learner Plan
Talk about personalू professionalू and academic goalsे ेࢾ
 Then tr˘ to decide three goals ˘ou can ˒ork on together for the ne˗t three or si˗ monthsे ेࢿ
Oˑer the course of three monthsू track progress to˒ard the goals ˘ou setे Build ˘our lessons as ेࣀ
steps to˒ard the goalू
 At the end of three monthsू celebrate an˘ progress ˘ou haˑe made to˒ard the goals ˘ou setे ेࣁ
Repeat step oneAllo˒ this discussion to bring ˘ou and ˘our student back to step one of this ेࣂ
processे Complete the process on another goal sheetे

Four Cोs
See ne˗t pageे
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EarlƗ LiteracƗ Conceptsȥ

MłŦŰ eaşĭƗ ĭiŰeşacƗ cłĸceŜŰŦ aşe
deƐeĭłŜed ŰhşłŸgh eaşĭƗ şeadiĸg
aĸd ƑşiŰiĸg eƖŜeşieĸceŦȦ Ŧł Ƒe
iĸcĭŸde łĸĭƗ a feƑ eƖŜĭiciŰ ĭeŦŦłĸŦ
iĸ ŰhiŦ aşeaȫ TheŦe cłĸceŜŰŦ
iĸcĭŸde diŦŰiĸgŸiŦhiĸg beŰƑeeĸ
ŜşiĸŰ aĸd ŜicŰŸşeŦȦ ŸĸdeşŦŰaĸdiĸg
Űhe cłĸceŜŰŦ łf ĭeŰŰeşŦ aĸd
ƑłşdŦȦ aĸd ĭeaşĸiĸg ŰhaŰ ŜşiĸŰ haŦ
dişecŰiłĸaĭiŰƗ ȹiĸ łŰheş ƑłşdŦȦ iĸ
EĸgĭiŦhȦ Ƒe şead fşłĶ ŰłŜ Űł
błŰŰłĶȦ ĭefŰ Űł şighŰȺȫ We aĭŦł
ŜşłƐide ŦłĶe baŦic ĭeŦŦłĸŦ ŰhaŰ
Ƒiĭĭ heĭŜ chiĭdşeĸ ŸŦe Űheiş łƑĸ
ĸaĶeŦ aŦ şeŦłŸşceŦ iĸ ĭeaşĸiĸg
abłŸŰ ŦłŸĸdŦȦ ĭeŰŰeşŦȦ aĸd ƑłşdŦȫ

Ǳ
Phonological AƑarenessȥ

 
We şecłĶĶeĸd eƖŰeĸŦiƐe ƑłşĪ iĸ
şeadiĸg aĭłŸd aĸd Ŧhaşed şeadiĸg
Űł deƐeĭłŜ Ŝhłĸłĭłgicaĭ aĸd
ŜhłĸeĶic aƑaşeĸeŦŦȫ SłĸgŦȦ
şhƗĶeŦȦ aĸd ŜłeŰşƗ giƐe chiĭdşeĸ
Űhe bacĪgşłŸĸd aĸd eƖaĶŜĭeŦ Űł
ŜaşŰiciŜaŰe fŸĭĭƗ iĸ ƗłŸş ĭeŦŦłĸŦ iĸ
ŰhiŦ aşeaȫ The deƐeĭłŜĶeĸŰ łf
ŜhłĸeĶic aƑaşeĸeŦŦ iŦ baŦic Űł
łŰheş ĭeaşĸiĸg abłŸŰ ĭiŰeşacƗ iĸ
ĪiĸdeşgaşŰeĸȰ łfŰeĸ ƗłŸ Ƒiĭĭ ƑaĸŰ
Űł eƖŰeĸd ŰheŦe ĭeŦŦłĸŦ bƗ
ŦŰŸdƗiĸg ĭeŰŰeşŦ aŦ Ƒeĭĭ aŦ ŦłŸĸdŦ
Űł ĶaĪe ŸŦe łf Űhe ƑaƗ Űhe ŰƑł
aşeaŦ łf ĪĸłƑĭedge cłĶŜĭeĶeĸŰ
each łŰheşȫ

ǲ
Letter KnoƑledge

 
Chiĭdşeĸ ĸeed ĶaĸƗ diffeşeĸŰ
eƖŜeşieĸceŦ ƑiŰh ĭeŰŰeşŦ iĸ łşdeş
Űł ĭeaşĸ ɉƑhaŰ Űł ĭłłĪ fłşɊ Ƒheĸ
diŦŰiĸgŸiŦhiĸg łĸe ĭeŰŰeş fşłĶ
aĸłŰheşȫ TheƗ ĭeaşĸ ŰhaŰ Űheşe aşe
ĶaĸƗ diffeşeĸŰ ĭeŰŰeşŦ iĸ Űhe ŦeŰ
caĭĭed Űhe aĭŜhabeŰȦ ŰhaŰ each
ĭeŰŰeş haŦ a diffeşeĸŰ ĸaĶeȦ aĸd
ŰhaŰ each ĭeŰŰeş iŦ jŸŦŰ a ĭiŰŰĭe
diffeşeĸŰ fşłĶ eƐeşƗ łŰheş ĭeŰŰeşȫ
SłĶe ĭeŰŰeşŦ ĭłłĪ aĭiĪe iĸ ŰhaŰ
ŰheƗ haƐe ŦiĶiĭaş feaŰŸşeŦȫ Each
ĭeŰŰeş aĭŦł haŦ aĸ ŸŜŜeşcaŦe fłşĶ
aĸd a ĭłƑeşcaŦe fłşĶȰ ŦłĶeŰiĶeŦ
ŰheŦe fłşĶŦ ĭłłĪ aĭĶłŦŰ aĭiĪe aĸd
ŦłĶeŰiĶeŦ ŰheƗ aşe diffeşeĸŰȫ

ǳ
LetterɁSoŸnd Relationships

LeŰŰeşɁŦłŸĸd ĭeaşĸiĸg iŦ aĭŦł baŦic
iĸ ĪiĸdeşgaşŰeĸ aĸd iŦ łĸe łf Űhe
eƖŜĭiciŰ głaĭŦ łf Űhe cŸşşicŸĭŸĶȫ
YłŸş ĭeŦŦłĸŦ iĸ ŰhiŦ aşea Ƒiĭĭ heĭŜ
chiĭdşeĸ deƐeĭłŜ aĸ łşgaĸiƠed
ƐieƑ łf Űhe ŰłłĭŦ łf ĭiŰeşacƗȫ Fłş
ĪiĸdeşgaşŰeĸȦ Ƒe eĶŜhaŦiƠe
cłĸŦłĸaĸŰŦȦ bŸŰ Ƒe aĭŦł eƖŜĭłşe
eaŦƗɁŰłɁheaş ƐłƑeĭŦȫ

Ǵ
Spelling Patterns

 
EfficieĸŰ Ƒłşd ŦłĭƐeşŦ ĭłłĪ fłş aĸd fiĸd ŜaŰŰeşĸŦ iĸ Űhe ƑaƗ ƑłşdŦ aşe
cłĸŦŰşŸcŰedȫ KĸłƑiĸg ŦŜeĭĭiĸg ŜaŰŰeşĸŦ łş Ƒłşd ŜaşŰŦ heĭŜŦ chiĭdşeĸ ĸłŰice
aĸd ŸŦe ĭaşgeş ŜaşŰŦ łf ƑłşdŦȦ ŰhŸŦ ĶaĪiĸg Ƒłşd ŦłĭƐiĸg faŦŰeş aĸd eaŦieşȫ
PaŰŰeşĸŦ aşe aĭŦł heĭŜfŸĭ Űł chiĭdşeĸ iĸ ƑşiŰiĸg ƑłşdŦȦ becaŸŦe ŰheƗ caĸ
ŞŸicĪĭƗ ƑşiŰe dłƑĸ Űhe ŜaŰŰeşĸŦ şaŰheş Űhaĸ ĭabłşiłŸŦĭƗ ƑłşĪiĸg ƑiŰh
iĸdiƐidŸaĭ ŦłŸĸdŦ aĸd ĭeŰŰeşŦȫ
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Word meaning ȱ
VocabŸlarƗ

 
VłcabŸĭaşƗ şefeşŦ Űł Űhe
ƑłşdŦ łĸe ĪĸłƑŦ aŦ ŜaşŰ
łf ĭaĸgŸageȫ Fłş
cłĶŜşeheĸŦiłĸ aĸd
cłheşeĸceȦ ŦŰŸdeĸŰŦ ĸeed
Űł ĪĸłƑ Űhe ĶeaĸiĸgŦ łf
Űhe ƑłşdŦ iĸ Űhe ŰeƖŰŦ ŰheƗ
şead aĸd ƑşiŰeȫ IŰ iŦ
iĶŜłşŰaĸŰ fłş ŰheĶ Űł
cłĸŦŰaĸŰĭƗ eƖŜaĸd Űheiş
ĭiŦŰeĸiĸgȦ ŦŜeaĪiĸgȦ aĸd
ƑşiŰiĸg ƐłcabŸĭaşieŦ aĸd Űł
deƐeĭłŜ Ķłşe cłĶŜĭeƖ
ŸĸdeşŦŰaĸdiĸgŦ łf ƑłşdŦ
ŰheƗ aĭşeadƗ ĪĸłƑ ȹfłş
eƖaĶŜĭeȦ ƑłşdŦ ĶaƗ haƐe
ĶŸĭŰiŜĭe ĶeaĸiĸgŦ łş be
ŸŦed figŸşaŰiƐeĭƗȺȫ

ǵ
HighɁFreqŸencƗ Words

 
A cłşe łf highɁfşeŞŸeĸcƗ
ƑłşdŦ iŦ a ƐaĭŸabĭe
şeŦłŸşce aŦ ĭeaşĸeşŦ bŸiĭd
Űheiş şeadiĸg aĸd ƑşiŰiĸg
ŜşłceŦŦiĸg ŦƗŦŰeĶŦȫ We caĸ
aĭŦł caĭĭ ŰheŦe ɋhighɁŸŰiĭiŰƗɌ
ƑłşdŦ becaŸŦe ŰheƗ aŜŜeaş
łfŰeĸ aĸd caĸ ŦłĶeŰiĶeŦ be
ŸŦed Űł heĭŜ iĸ ŦłĭƐiĸg
łŰheş ƑłşdŦȫ RecłgĸiƠiĸg
highɁfşeŞŸeĸcƗ ƑłşdŦ
aŸŰłĶaŰicaĭĭƗ fşeeŦ aŰŰeĸŰiłĸ
fłş ŸĸdeşŦŰaĸdiĸg aŦ Ƒeĭĭ aŦ
fłş ŦłĭƐiĸg łŰheş ĸeƑ
ƑłşdŦȫ Iĸ geĸeşaĭȦ chiĭdşeĸ
fişŦŰ ĭeaşĸ ŦiĶŜĭe highɁ
fşeŞŸeĸcƗ ƑłşdŦ iĸ Űhe
ŜşłceŦŦ deƐeĭłŜ efficieĸŰ
ŦƗŦŰeĶŦ fłş ĭeaşĸiĸg Ķłşe
ƑłşdŦȰ Űhe ŜşłceŦŦ
acceĭeşaŰeŦȫ

Ƿ
Word strŸctŸre

 
WłşdŦ aşe bŸiĭŰ accłşdiĸg
Űł şŸĭeŦȫ LłłĪiĸg aŰ Űhe
ŦŰşŸcŰŸşe łf ƑłşdŦ Ƒiĭĭ heĭŜ
ŦŰŸdeĸŰŦ ĭeaşĸ hłƑ ƑłşdŦ
aşe şeĭaŰed Űł each łŰheş
aĸd hłƑ ŰheƗ caĸ be
chaĸged bƗ addiĸg ĭeŰŰeşŦȦ
ĭeŰŰeş cĭŸŦŰeşŦȦ aĸd ĭaşgeş
Ƒłşd ŜaşŰŦȫ ReadeşŦ Ƒhł
caĸ bşeaĪ dłƑĸ ƑłşdŦ iĸŰł
ŦƗĭĭabĭeŦ aĸd caĸ ĸłŰice
caŰegłşieŦ łf Ƒłşd ŜaşŰŦ
caĸ aŜŜĭƗ Űheiş ƑłşdɁŦłĭƐiĸg
ŦŰşaŰegieŦ efficieĸŰĭƗȫ

Ǹ
WordɁsolƐing actions

 
Włşd ŦłĭƐiĸg iŦ şeĭaŰed Űł
aĭĭ łf Űhe caŰegłşieŦ łf
ĭeaşĸiĸg ŜşeƐiłŸŦĭƗ
deŦcşibedȦ bŸŰ Ƒe haƐe
cşeaŰed aĸ addiŰiłĸaĭ
caŰegłşƗ ŰhaŰ fłcŸŦeŦ łĸ
Űhe ŦŰşaŰegic ĶłƐeŦ şeadeşŦ
aĸd ƑşiŰeşŦ ĶaĪe Ƒheĸ ŰheƗ
ŸŦe Űheiş ĪĸłƑĭedge łf Űhe
ĭaĸgŸage ŦƗŦŰeĶ Ƒhiĭe
şeadiĸg aĸd ƑşiŰiĸg
cłĸŰiĸŸłŸŦ ŰeƖŰȫ TheŦe
ŦŰşaŰegieŦ aşe ɋiĸ Űhe headɌ
acŰiłĸŦ ŰhaŰ aşe iĸƐiŦibĭeȦ
aĭŰhłŸgh Ƒe caĸ iĸfeş ŰheĶ
fşłĶ łƐeşŰ behaƐiłşŦȫ



5HDGLQJ 6WUDWHJLHV, SDUW 1
ZZZ.ULRDUULEDGXOWOLWHUDF\SURJUDP.RUJ/VWUDWHJLHV

1.
6XSSRUWLQJ SUH-HPHUJHQW DQG

HPHUJHQW UHDGHUV
7KLV JRDO LV JRRG IRU OHDUQHUV ZKR DUH
MXVW EHJLQQLQJ WR UHDG WH[WV
LQGHSHQGHQWO\, WKRXJK QRW
FRQYHQWLRQDOO\. 8VH WKHVH VWUDWHJLHV LI
\RXU VWXGHQW QHHGV WR ZRUN RQ KRZ
WR LQWHUDFW ZLWK D WH[W ZLWKRXW
QHFHVVDULO\ GRLQJ DQ\ UHDGLQJ. 7KLV
JRDO LV JRRG IRU WKLQJV OLNH: QRWLFLQJ
GHWDLOV, WHOOLQJ VWRULHV, UHDGLQJ ZLWK
H[SUHVVLRQ, DQG XQGHUVWDQGLQJ
PHDQLQJ.

2.
7HDFKLQJ 5HDGLQJ

EQJDJHPHQW: FRFXV, 6WDPLQD,
DQG BXLOGLQJ D 5HDGLQJ LLIH

7KLV JRDO LV IRU OHDUQHUV ZKR DUH
VWUXJJOLQJ ZLWK JHWWLQJ LQWR WKH ÖIORZ×
ZLWK UHDGLQJ, ZKR ÖERXQFH RII× D WH[W
DQG JHW GLVWUDFWHG HDVLO\. 6RPHWLPHV
WKH URRW LVVXH LV RQH RI
FRPSUHKHQVLRQ, DQG LI WKDW LV WKH FDVH
\RX PD\ QHHG DQRWKHU JRDO. BXW LI LW×V
DQ LVVXH RI IRFXV, KDELW, DQG VWDPLQD,
WKLV LV WKH JRDO IRU \RX.

3.
6XSSRUWLQJ 3ULQW :RUN:
IQFUHDVLQJ AFFXUDF\ DQG
IQWHJUDWLQJ 6RXUFHV RI

IQIRUPDWLRQ
7KLV JRDO LV IRU VWXGHQWV ZKR PDNH
PLVWDNHV ZKHQ UHDGLQJ WKH MHDQLQJ
RI ZRUGV, WKH 6\QWD[ RI WH[W, DQG WKH
9LVXDO HOHPHQWV RQ WKH SDJH. II WKH\
DUH ZHDN RQ DQ\ RQH RI WKHVH
HOHPHQWV, WKH\ ZLOO VXIIHU ZLWK WKHLU
RYHUDOO VNLOOV. EVVHQWLDOO\, WKLV LV D
PDWWHU RI EURDGHQLQJ WKH DSSOLFDWLRQ
RI SKRQLFV IURP WKH DELOLW\ WR GHFRGH
ZRUGV, LQWR WKH DELOLW\ WR PRQLWRU WKH
UHDGLQJ SURFHVV LWVHOI. II WKH\ FDQ QRW
RQO\ GHFRGH WKH ZRUG, EXW FDQ DOVR
PRQLWRU ZKHWKHU WKDW ZRUG PDNHV
VHQVH LQ FRQWH[W, WKH\ ZLOO PDNH
IHZHU HUURUV.

4.
7HDFKLQJ FOXHQF\: 5HDGLQJ

ZLWK 3KUDVLQJ, IQWRQDWLRQ, DQG
AXWRPDWLFLW\

7KLV JRDO LV DERXW EULQJLQJ D VWXGHQW×V
FRPSUHKHQVLRQ LQWR WKH YHU\ DFW RI
UHDGLQJ. II \RXU VWXGHQW UHDGV LQ D
VWDFFDWR PRQRWRQH, RU FRQYHUVHO\, LQ
DQ RYHUO\-SHUIRUPDWLYH YRLFH, WKH\
PD\ QRW EH JUDVSLQJ WKH PHDQLQJ RI
WKH WH[W. 7KH VWUDWHJLHV XQGHU WKLV JRDO
ZLOO WHDFK WKH VWXGHQW KRZ WR ZRUN
WKURXJK SKUDVLQJ, H[SUHVVLRQ,
HPSKDVLV, SDFH, DQG DXWRPDWLFLW\. BH
FDUHIXO QRW WR JLYH D VWXGHQW WKLV JRDO
EHIRUH WKH\ DUH UHDG\, WKRXJK. KHHS
WKHP RQ WKH EDVLFV XQWLO IOXHQF\ LV
DFWXDOO\ DQ RSWLRQ,

5.
FLFWLRQ: 8QGHUVWDQGLQJ 3ORW

DQG 6HWWLQJ
7R JHW ORVW LQ D ERRN, D OHDUQHU QHHGV
WR NQRZ ZKDW LV KDSSHQLQJ DQG WKH
FRQWH[W LQ ZKLFK LW LV KDSSHQLQJ. II

\RXU VWXGHQW KDV D KDUG WLPH
LGHQWLI\LQJ WKH PRVW LPSRUWDQW SDUWV
RI D SORW, RU GHVFULELQJ WKH VHWWLQJ, RU
QDPLQJ WKH PDLQ SUREOHP RU FRQIOLFW
LQ WKH VWRU\, \RX PD\ ZDQW WR ZRUN

ZLWK WKH VWUDWHJLHV RI WKLV JRDO. 
 
 

6.
FLFWLRQ: 7KLQNLQJ AERXW

CKDUDFWHUV
AIWHU RQH NQRZV ZKDW LV KDSSHQLQJ LQ
D VWRU\, LW LV LPSRUWDQW WR EH DEOH WR
LGHQWLI\ DQG UHODWH WR WKH FKDUDFWHUV LQ
WKDW VWRU\. 6R LI WKH VWXGHQW FDQ
XQGHUVWDQG SORW DQG VHWWLQJ, WU\ WR VHH
LI WKH\ DUH FRQQHFWLQJ ZLWK WKH
IHHOLQJV DQG TXDOLWLHV RI WKH FKDUDFWHUV
LQ WKH VWRU\. II WKHLU DVVHVVPHQW RI WKH
FKDUDFWHUV ODFNV GHSWK RU QXDQFH,
HLWKHU \RX×UH UHDGLQJ D EDG ERRN RU
WKH VWXGHQW KDV VNLOOV WR EXLOG.

 
 

7.
FLFWLRQ: 8QGHUVWDQGLQJ

7KHPHV DQG IGHDV 
AV WKH WKLUG VWRS LQ WKH FLUFXODU SDWK
WRZDUG XQGHUVWDQGLQJ ILFWLRQ,
XQGHUVWDQGLQJ WKH LGHDV DQG WKHPHV LV
LPSRUWDQW WR PDNLQJ WKH ZRUN FRPH
DOLYH, DQG IRU WKH PHDQLQJ RI WKH ZRUN
WR SUHVHQW LWVHOI. 7KLV LVQ×W D PDWWHU RI
UHFLWLQJ WKH URWH ÖPRUDO RI WKH VWRU\×
EXW EHLQJ DEOH WR GHVFULEH ZKDW WKH\
DUH WKLQNLQJ DQG IHHOLQJ DERXW D SLHFH.
II WKH VWXGHQW LV ERUURZLQJ IURP FOLFKH
ZKHQ GHVFULELQJ WKHLU IHHOLQJ, RU
VLPSO\ GHVFULELQJ WKHLU UHVSRQVH WR D
VPDOO SRUWLRQ RI WKH WH[W UDWKHU WKDQ
WKH RYHUDOO H[SHULHQFH, \RX PD\ ZDQW
WR XVH VRPH RI WKHVH VWUDWHJLHV WR
H[SDQG WKHLU DSSURDFK. 



5HDGLQJ 6WUDWHJLHV, SDUW 2
ZZZ.ULRDUULEDGXOWOLWHUDF\SURJUDP.RUJ/VWUDWHJLHV

8. 
NRQILFWLRQ: DHWHUPLQLQJ MDLQ

7RSLFV DQG IGHDV 
7KLV LV DERXW EHLQJ DEOH WR VWDWH ZKDW
D QRQILFWLRQ WH[W LV PRVWO\ DERXW. 7KLV
JRHV EH\RQG EHLQJ DEOH WR LGHQWLI\
VSHFLILF, VWDQG-RXW IDFWV. <RX ZDQW WR
VHH LI \RXU VWXGHQW LV DEOH WR
VXPPDUL]H WKH WH[W DQG GHILQH LWV
PDLQ LGHD. II QRW, FKRRVH VRPH
VWUDWHJLHV UHODWHG WR WKLV JRDO.

 
 

9. 
NRQILFWLRQ: DHWHUPLQLQJ KH\

DHWDLOV
5HDGHUV RI QRQILFWLRQ KDYH WR GHFLGH

XSRQ DQG UHPHPEHU ZKDW LV
LPSRUWDQW LQ WKH WH[WV WKH\ UHDG, LI

WKH\ DUH JRLQJ WR OHDUQ DQ\WKLQJ IURP
WKHP. 7KLV LV WKH GLIIHUHQFH EHWZHHQ
WDNLQJ D KLJKOLJKWHU WR HYHU\ VLQJOH

ZRUG LQ D WH[WERRN, DQG KLJKOLJKWLQJ
MXVW WKRVH IDFWV WKDW DOLJQ WR ZKDW WKH

DXWKRU LV WU\LQJ WR VD\. CKRRVH
VWUDWHJLHV SHUWDLQLQJ WR WKLV JRDO LI

\RXU VWXGHQW VXSSRUWV WKH PDLQ LGHD
ZLWK MXVW RQH GHWDLO, RU ZLWK D

VHHPLQJO\ UDQGRP DVVRUWPHQW RI
GHWDLOV.

 
 

10.
NRQILFWLRQ: GHWWLQJ WKH MRVW

IURP 7H[W FHDWXUHV
7H[W FHDWXUHV DUH WKH SDUWV RI D WH[W
WKDW DUH QRW WKH ZRUGV WKHPVHOYHV,
EXW DUH LQVWHDG WKH SDUWV WKDW KHOS
VXSSRUW WKH UHDGLQJ H[SHULHQFH.
7KLQN: PDSV, SKRWRJUDSKV, JUDSKV,
WDEOHV RI FRQWHQWV, HWF. 7KH JRDO LQ
WHDFKLQJ WKHVH LV OHVV DERXW KRZ WR
LGHQWLI\ HDFK WH[W IHDWXUH, DQG PRUH
DERXW KRZ WR XVH WKHP WR XQGHUVWDQG
D WH[W EHWWHU.

11.
IPSURYLQJ CRPSUHKHQVLRQ LQ

FLFWLRQ DQG NRQILFWLRQ:
8QGHUVWDQGLQJ 9RFDEXODU\ DQG

FLJXUDWLYH LDQJXDJH
7KLV JRDO LV IRU OHDUQHUV ZKR DUH
VWUXJJOLQJ ZLWK JHWWLQJ LQWR WKH ÖIORZ×
ZLWK UHDGLQJ, ZKR ÖERXQFH RII× D WH[W
DQG JHW GLVWUDFWHG HDVLO\. 6RPHWLPHV
WKH URRW LVVXH LV RQH RI
FRPSUHKHQVLRQ, DQG LI WKDW LV WKH FDVH
\RX PD\ QHHG DQRWKHU JRDO. BXW LI LW×V
DQ LVVXH RI IRFXV, KDELW, DQG VWDPLQD,
WKLV LV WKH JRDO IRU \RX.

 
 

12.
6XSSRUWLQJ 6WXGHQWV×

CRQYHUVDWLRQV: 6SHDNLQJ,
LLVWHQLQJ, DQG DHHSHQLQJ

CRPSUHKHQVLRQ
IW VKRXOG EH DQ LQYLJRUDWLQJ, HQJDJLQJ,

DQG HQOLJKWHQLQJ H[SHULHQFH WR WDON
DERXW ERRNV. II \RXU VWXGHQW GRHVQ×W

NQRZ ZKHUH WR EHJLQ ZLWK D
FRQYHUVDWLRQ DERXW VRPHWKLQJ WKH\

UHDG, RU QHHGV WR EDODQFH WKH W\SHV RI
WKLQJV WKH\ WDON DERXW, \RX FDQ SXOO

RXW VWUDWHJLHV XQGHU WKLV JRDO WR KHOS
WKHP EXLOG FRQYHUVDWLRQ VNLOOV.

 
 

13.
IPSURYLQJ :ULWLQJ DERXW

5HDGLQJ
 

:KHQ WHDFKLQJ D QHZ UHDGHU, WKH PRVW
LPSRUWDQW WKLQJ IRU WKHP WR GR LV UHDG
D ORW--QRW QHFHVVDULO\ WR ZULWH DERXW
WKHLU UHDGLQJ. BXW DV D VWXGHQW
EHFRPHV PRUH SURILFLHQW LQ WKH DFW RI
UHDGLQJ, ZULWLQJ FDQ KHOS WKHP
LQFUHDVH WKHLU OHYHO DQG GHSWK RI
FRPSUHKHQVLRQ. II \RXU VWXGHQW LV
KLWWLQJ D ZDOO ZLWK WKH GHSWK RI WKHLU
XQGHUVWDQGLQJ DURXQG UHDGLQJ, \RX FDQ
SUDFWLFH VNLOOV WR KHOS WKHP UHDG.



:ULWLQJ 6WUDWHJLHV
ZZZ.ULRDUULEDGXOWOLWHUDF\SURJUDP.RUJ/VWUDWHJLHV

1.
CRPSRVLQJ ZLWK 3LFWXUHV

:KLOH D VWXGHQW LV OHDUQLQJ WR ZULWH,
\RX PD\ DOVR EH DEOH WR EXLOG WKH
VNLOOV WKH\ QHHG WR FRPSRVH D SLHFH.
:KLOH WKHVH OHVVRQV DUH GHVLJQHG IRU
YHU\ \RXQJ FKLOGUHQ, WKH VNLOOV PD\
VWLOO EH UHOHYDQW DQG \RX PD\ ZDQW WR
DGDSW WKHP DFFRUGLQJO\. <RX FDQ
EXLOG WKHVH FRPSRVLWLRQ VNLOOV
FRQFXUUHQW ZLWK \RXU SUDFWLFH LQ WKH
PRUH EDVLF VNLOOV RI ZULWLQJ, E\ XVLQJ
SLFWXUHV UDWKHU WKDQ ZRUGV WR JHW WKH
PHVVDJH DFURVV.

2.
EQJDJHPHQW: IQGHSHQGHQFH,

IQFUHDVLQJ 9ROXPH, DQG
DHYHORSLQJ D :ULWLQJ IGHQWLW\
:ULWLQJ LV QRW DOZD\V HDV\ RU IXQ, EXW
ZH FDQ WHDFK ZD\V RI FRQQHFWLQJ ZLWK
WKH ZULWLQJ SURFHVV WKDW KDV VWXGHQWV
FRPLQJ EDFN WR LW RQ WKHLU RZQ
LQLWLDWLYH DQG HYHQ HQMR\LQJ LW. II D
VWXGHQW LV KDYLQJ WURXEOH SURGXFLQJ
FRQVLVWHQW ZULWLQJ, RU \RX REVHUYH
WKHP JHWWLQJ GLVWUDFWHG, XVH WKH
VWUDWHJLHV XQGHU WKLV JRDO WR JHW WKHP
EDFN RQ WUDFN.

3.
GHQHUDWLQJ DQG 
CROOHFWLQJ IGHDV

7KLV JRDO LV IRU VWXGHQWV ZKR PDNH
PLVWDNHV ZKHQ UHDGLQJ WKH MHDQLQJ
RI ZRUGV, WKH 6\QWD[ RI WH[W, DQG WKH
9LVXDO HOHPHQWV RQ WKH SDJH. II WKH\
DUH ZHDN RQ DQ\ RQH RI WKHVH
HOHPHQWV, WKH\ ZLOO VXIIHU ZLWK WKHLU
RYHUDOO VNLOOV. EVVHQWLDOO\, WKLV LV D
PDWWHU RI EURDGHQLQJ WKH DSSOLFDWLRQ
RI SKRQLFV IURP WKH DELOLW\ WR GHFRGH
ZRUGV, LQWR WKH DELOLW\ WR PRQLWRU WKH
UHDGLQJ SURFHVV LWVHOI. II WKH\ FDQ QRW
RQO\ GHFRGH WKH ZRUG, EXW FDQ DOVR
PRQLWRU ZKHWKHU WKDW ZRUG PDNHV
VHQVH LQ FRQWH[W, WKH\ ZLOO PDNH
IHZHU HUURUV.

4.
FRFXV/MHDQLQJ

A ZHOO-ZULWWHQ SLHFH, ZKHWKHU D ZRUN
RI ILFWLRQ RU DQ RS-HG, ZLOO KDYH D
XQLW\ DQG IRFXV WR LWV RYHUDOO IRUP.
ÙEYHU\ SDUW, HYHU\ ZRUG, GHSHQGV
XSRQ LWV UHODWLRQVKLS WR WKH ZKROH.Ú
7KH VWUDWHJLHV DVVRFLDWHG ZLWK WKHVH
JRDOV PD\ EH XVHIXO LI \RXU VWXGHQW
KDV D KDUG WLPH EHLQJ VXFFLQFW, LI WKH\
FDQ×W VXPPDUL]H ZKDW WKHLU SLHFH LV
PRVWO\ DERXW, RU LI WKH GHWDLOV LQ WKHLU
SLHFH GRQ×W VHHP UHOHYDQW WR WKHLU
PDLQ LGHDV.

5.
OUJDQL]DWLRQ DQG 6WUXFWXUH

7KLQN DERXW VWUXFWXUH DV WKH ERQHV RI
WKH SLHFH. :LWKRXW ERQHV, WKH ERG\
EHFRPHV DQ LQFRKHUHQW EORE--DQG WKH
VDPH LV WUXH IRU ZULWLQJ. <RX FDQ
H[SHFW \RXU VWXGHQW WR OHDUQ
JUDGXDOO\ ZKLFK VWUXFWXUDO GHYLFHV WR
SXW LQWR SODFH IRU ZKLFK SXUSRVH.
HRZHYHU, LI WKH RUJDQL]DWLRQ RI WKHLU
ZRUN VHHPV WR EH ORSVLGHG RU EORE-
OLNH, \RX FDQ GUDZ IURP WKHVH
VWUDWHJLHV WR VWDUW EXLOGLQJ ERQHV.

6.
EODERUDWLRQ

:KHQ UHDGLQJ D ZHOO-ZULWWHQ ZRUN,
ZH FDQ WDNH WKH DXWKRU×V HODERUDWLRQ
IRU JUDQWHG.FDFWV, DQHFGRWHV,
GLDORJXH, LQQHU WKRXJKWV, GHVFULSWLRQ,
VWDWLVWLFV, TXRWDWLRQV, DQG VR RQ,
VKRXOG DOO ZRUN WR DGYDQFH WKH
DXWKRU×V JRDOV. 8VH WKHVH VWUDWHJLHV LI
\RXU VWXGHQW KDV WURXEOH FRPLQJ XS
ZLWK VXIILFLHQW, YDULHG, DQG/RU
UHOHYDQW GHWDLO LQ WKHLU ZULWLQJ.

7.
:RUG CKRLFH 

7KH ZRUGV ZH FKRRVH KDYH WKH SRZHU
WR FRPPXQLFDWH WRQH, FODULI\ DQG
LQWHQGHG PHDQLQJ (RU QRW), DQG JLYH
ZULWLQJ YRLFH. :LWKRXW FDUHIXOO\
FRQVLGHULQJ ZRUG FKRLFH, ZULWLQJ FDQ
HQG XS YDJXH, RU IODW. 7KLV VDLG, \RX
VKRXOG QRW EH LQ D UXVK WR JHW \RXU
VWXGHQW WKLQNLQJ DERXW ZRUG FKRLFH LI
WKH\ KDYHQ×W \HW EHHQ DEOH WR DFKLHYH
RUJDQL]HG RU GHWDLOHG ZULWLQJ.

8. 
6SHOOLQJ DQG LHWWHU FRUPDWLRQ

LHDUQLQJ KRZ ZRUGV DUH VSHOOHG, VR
WKDW RWKHUV FDQ FRPSUHKHQG ZKDW KDV
EHHQ ZULWWHQ, LV LPSRUWDQW WR PDNLQJ
ZKDW ZH KDYH WR VD\ FOHDU WR RXU
UHDGHUV. :KLOH \RX GRQ×W ZDQW WR
VKDPH VSHOOLQJ HUURUV, RU
RYHUHPSKDVL]H WKHP, \RX GR ZDQW WR
JLYH \RXU VWXGHQW WKH WRROV IRU VSHOOLQJ
FRUUHFWO\ DQG PRUH FRQVLVWHQWO\.

9. 
GUDPPDU DQG 3XQFWXDWLRQ

7HDFKLQJ JUDPPDU LV QRW DERXW
OHDUQLQJ WKH ÖULJKW× ZD\ WR GR WKLQJV,
EXW LV UDWKHU DERXW OHDUQLQJ WR XVH
ODQJXDJH WR LWV IXOO FDSDFLW\. 7KHVH
VWUDWHJLHV WHDFK DQG GHVFULEH KRZ
ODQJXDJH FDQ EH XVHG, UDWKHU WKDQ
SUHVFULSWLYHO\ DVVLJQLQJ UXOHV WR WKH
ODQJXDJH WKDW PD\ QRW EH KHOSIXO IRU
WKH FRQWH[W. 8VH WKHVH VWUDWHJLHV LI
\RXU VWXGHQW×V ZRUN LV KDUG WR UHDG RU
LI WKH\ GRQ×W VHHP WR EH DEOH WR JHW
WKHLU SRLQW DFURVV EHFDXVH RI OLPLWHG
JUDPPDU DZDUHQHVV.

10.
CROODERUDWLQJ ZLWK :ULWLQJ

3DUWQHUV DQG COXEV
7KLV JRDO LV D PDWWHU RI JHWWLQJ
WRJHWKHU ZLWK JURXSV. 7KLV PD\ EH D
JRDO \RX QHHG 5AAL3×V KHOS WR
GHYHORS, EHFDXVH \RX×UH MXVW RQH-RQ-
RQH ZLWK \RXU VWXGHQW. BXW LI \RX DUH
LQWHUHVWHG LQ GHYHORSLQJ FRQQHFWLRQV
ZLWKLQ D VPDOO JURXS, ZH FDQ HQGHDYRU
WR FRQQHFW \RX ZLWK DQRWKHU SDLU. OU LI
\RX ILQG D ORFDO JURXS \RXU VWXGHQW LV
HDJHU WR MRLQ, \RX FDQ XVH WKHVH
VWUDWHJLHV WR VXSSRUW WKHLU SURFHVV. 



 

Emergent Literacy: NRS Level 2  

Personal Narrative: Stories Matter Narrative: Reading and Writing 
about Literature  

Opinion: Writing for Social 
Action 

Information: Sharing Our 
Expertise with the World 

Length: 4-6 weeks Length: 5-8 weeks Length: 5-8 weeks Length: 5-8 weeks 

Essential Questions:  
Ɣ Why do people write true 

stories from their lives?  
Ɣ Which life experiences have 

shaped who I am in important 
ways? 

Ɣ How can I craft a personal 
narrative that conveys 
something meaningful about 
my life/who I am?  

Ɣ How can I make my story 
³come to life´ for my reader? 

Essential Questions:  
Ɣ How can I read longer texts 

(novels) in a way that helps 
me understand them more 
deeply?   

Ɣ How can I grow big 
ideas/opinions about a text as I 
read?  

Ɣ How can I write an essay that 
states a strong opinion about a 
text and supports it clearly 
with evidence from the text? 

Essential Questions:  
 

Essential Questions:  

Key Reading Skills & Strategies: 
Ɣ Developing foundational 

reading habits 
ż Reading notebook 
ż Annotation (carrying 

on a conversation 
with the text - 
³reading deeply´) 

Ɣ Understanding story arc 
Ɣ Studying author¶s craft: 

ż Dialogue 
ż Pacing 
ż Descriptive language 
ż Sequencing 

Key Reading Skills & Strategies: 
Ɣ Developing foundational 

reading habits 
ż Reading notebook 
ż Annotation (carrying 

on a conversation with 
the text - ³reading 
deeply´) 

Ɣ Orienting to a text 
Ɣ Making predictions 
Ɣ Carrying key information 

across chapters - ³how does 
what I¶m reading now fit with 
what I read before?´ 

Key Reading Skills & Strategies: Key Reading Skills & Strategies: 
 



ż Character 
development 

Ɣ  

Ɣ Growing original 
ideas/opinions 

Ɣ Understanding story arc 
Ɣ Tracking character¶s 

problems/setbacks - ³What 
does this character really 
want? What gets in the way?´ 

Key Writing Skills & Strategies: 
Ɣ Generating ideas for true 

stories 
Ɣ Using key writing 

techniques: 
ż Dialogue 
ż Pacing 
ż Descriptive language 
ż Sequencing 
ż Character 

development 
Ɣ Planning techniques ( 

Key Writing Skills & Strategies: 
Ɣ Crafting a strong thesis 

statement (bold opinion) 
Ɣ Supporting ideas with textual 

evidence 
Ɣ Presenting ideas in a logically 

sequenced manner 
Ɣ Elaboration 

Key Writing Skills & Strategies: Key Writing Skills & Strategies: 

Speaking & Listening Skills Focus: Speaking & Listening Skills Focus: 
Ɣ Sharing original ideas through 

small group discussion 
Ɣ Drawing upon texts in 

conversation 
Ɣ Building upon the ideas of 

others 
Ɣ Productive debate 

Speaking & Listening Skills 
Focus: 

Speaking & Listening Skills Focus: 

Text Type(s): 
Ɣ Personal narratives, spoken 

and written (1-2 pages in 
length) 

 
Recommended Texts: 

Text Type(s): 
Ɣ Full-length novel (emergent 

reader text) 
Ɣ Short stories as supplemental 

texts (optional) 
 

Text Type(s): 
Ɣ Op-eds  

 
Recommended Texts: 

Ɣ Real-world Op-eds leveled 
in in the 350-525 lexile 

Text Type(s): 
Ɣ Informational articles 

demonstrating a range of 
nonfiction text structures 
(problem-solution, cause-
effect, descriptive, 



Ɣ Fish Cheeks by Amy Tan 
Ɣ Oral stories from ³The Moth´ 
Ɣ How to Tame a Wild Tongue 

by Gloria Anzaldúa   
Ɣ Texts that reflect students¶ 

cultural and personal 
backgrounds 

Recommended Texts: 
Ɣ Neighbors by Tanna Reif 
Ɣ ThaQk YRX, Ma¶aP by 

Langston Hughes 
Ɣ Papa Who Wakes Up Tired in 

the Dark by Sandra Cisneros 

range; Newsela is an 
excellent resource.  

Ɣ Texts selected based on 
student interests. 

 

compare/contrast); Newsela 
is an excellent resource.  

 
Recommended Texts: 

Ɣ  
Ɣ Texts selected based on 

student interests 

Culminating Product/Project: 
Ɣ Personal narrative 

Culminating Product/Project: 
Ɣ Literary essay (as appropriate 

to this level, please see unit) 

Culminating Product/Project: 
Ɣ Op-ed on a self-selected 

social issue 

Culminating Product/Project: 
Ɣ Information ³book´ on topic 

of choice 

 
Suggested Instructional Sequence: Personal Narrative, Narrative: Fiction, Opinion, Information 



 



Learning Plan 
 
Student Name: 
 
Tutor Name: 
 
 
Instructions:  

1. Goals should be written with specific and achievable terms. 
³I will gain the confidence and reading skills to ask for inventor\ responsibilities and a $1 
raise at work´ 
³I will start reading books to m\ son.´ 

 
2. ³Success should look like´ is the result \ou want to see b\ the end. It should be 

measurable either on a scale of quality (1-5) or a specific amount. 
 

3. ³Assessment/ Next Steps´ should be done after the time period is over, to note whether 
or not the success measures were reached, to discuss the challenges and joys in 
seeking this goal, and to explore next steps. 
 

4. Tutors and students can assess goals monthly or bi-annually. Following an assessment, 
these goals can either be updated or re-done. Keep the records of past learning plans 
when you update them with a new one.  
  

To warm up, discuss: 
 
What do I need to learn? 
 
 
 
What do I want to learn? 
 
 
  



PERSONAL GOALS 1 month 6 months 1 year 

Goal    

Success looks like    

Assessment/ Next 
Steps 

   

 
 

 Goal Assessment 

Month 2  
 

 

Month 3  
 

 

Month 4  
 

 

Month 5  
 

 



LITERACY GOALS 1 month 6 months 1 year 

Goal    

Success looks like    

Assessment    

 

 Goal Assessment 

Month 2  
 

 

Month 3  
 

 

Month 4  
 

 

Month 5  
 

 



 



 

Adapted from the Teachers College Reading and Writing Project (Reading Pathways, Performance Assessments and Learning Progressions: Grades 3-5; Heinemann, Portsmouth, NH) 

 

TABE ASSESSMENT SCORES  



 

TABE ASSESSMENT SCORES  



 

Informational Reading Learning Progression 
 

 NRS Level 2: New NRS Level 2: Advanced NRS Level 3: New NRS Level 3: Advanced 

                                    Literal Comprehension  

Orienting Before I read, I use the title, 
illustrations, back blurb, headings, 
and table of contents (if there is 
one) to predict what I will learn 
from reading this text.  
 
When asked to, I can show the 
parts of the text that led to my 
predictions.  

Before I read, I preview the text. I 
study the title, illustrations, back 
blurb, table of contents (if there is 
one), headings, subheadings, and 
introductions. I do this to decide 
what to read and to predict the 
major subtopics I will learn about.  
 
I notice if this is an expository or 
narrative nonfiction text to 
organize myself to learn from the 
We[W (ie: ³FiUVW, I¶ll SUobabl\ leaUn« 
Then, I Whink I¶ll leaUn«.´) 

Before I read, I preview the text. I 
study the title, illustrations, back 
blurb, table of contents (if there is 
one), headings, subheadings, 
introductions, topic sentences, text 
features, and so on. I can recognize 
a common structure in the text (such 
as cause-effect or compare and 
contrast). I use my previewing to 
help me predict how the text will go, 
and when doing research, to decide 
what to read and in what order.  
 
My previewing helps me decide how 
to organize my thinking and/or note-
Waking. I aVk, ³Will I oUgani]e ZhaW I 
am learning into subtopics? Cause 
and effecW?´ 

I¶m e[SeUienced enoXgh ZiWh comSle[ 
texts to know that the structure and main 
idea of the text may be revealed slowly.  
 
Before I read, I preview the text. I use 
transition words and phrases as cues to 
figure out how the text will be structured 
(compare and contrast, claim and 
supports, etc.), and also to figure out 
whether this is a genre I know (ie: 
biography, research article, overview, or 
argument). My knowledge of genre 
shapes my expectations/predictions.  
 
My previewing also helps me structure 
my note-taking and thinking. When I 
anticipate learning about several 
subtopics and main ideas, I ready myself 
to synthesize information on several 
biggeU caWegoUieV. I alVo knoZ I¶ll 
probably incorporate information from 
several texts.  

Envisioning As I read, I continuously add what 
I am learning from the words in 
the text to what I see in the 
illustrations. Reading more helps 
me say more about the 
illustrations.  

I read narrative and expository 
texts differently. As I read 
narrative nonfiction, I picture what 
I am Ueading like a ³menWal moYie´ 
(like when reading fiction). When I 
read expository text, I create 
images/models in my mind (boxes 
and bullets outlines, diagrams). I 
add to these images as I get more 

  



 

information from the text.   

 NRS Level 2: New NRS Level 2: Advanced NRS Level 3: New NRS Level 3: Advanced 

Monitoring 
for Sense 

When I am reading a nonfiction 
text and I have a hard time 
remembering what it is about, I 
know that means I need to do 
something. I usually reread when 
this happens. I might also use 
illustrations and headings to help 
me clarify, or I might try to teach 
whaW I¶m leaUning Wo Vomeone elVe 
or myself.  

When I can¶W keeS WUack of Whe 
main ideas or figure out how the 
information fits together, I reread, 
stopping after each chunk to 
review and make sure I 
understand what I have read. I 
aVk, ³IV WhiV chXnk a new subtopic 
or does it add on to what came 
befoUe?´   

When I read, I expect the parts of 
the text to fit together in 
logical/cohesive way that allows me 
to understand the main ideas. To 
check my comprehension, I ask 
myself the following as I move from 
part to SaUW: ³HoZ doeV WhaW SaUW fiW 
with my overall understanding of the 
WoSic (ZhaW came befoUe)?´ When a 
part feels disconnected from the rest 
of the text, I reread to see if I missed 
something or read on, carrying my 
TXeVWion(V) ZiWh me (³HoZ doeV WhiV 
part fiW ZiWh Whe Zhole´?).     

I realize that in more complicated 
nonfiction texts, I sometimes need to 
read on with questions in my mind. The 
We[WV I¶m Ueading Zill VomeWimeV conWain 
many different parts, and it can take 
work to figure out how these parts go 
together. I especially try to think about 
what is most important in a text and how 
the parts fit into/support that.    

Fluency I aim to make the reading 
voice inside my head smooth 
and Wo VoXnd like I¶m Walking 
(or teaching someone). 
Sometimes I need to reread 
to make my voice sound that 
way. 

I still aim to make the reading 
voice inside my head smooth, 
reading in a way that helps me 
understand the text. Now, I can do 
WhiV eYen Zhen I¶m Ueading longeU 
sentences. 
 

When I read, the voice inside 
my head helps me understand 
the text. That voice highlights 
the big points that are 
important, tucks in things 
that are less important, shows 
when things are in a list, and 
shifts from an explaining voice 
to a storytelling voice as the 
text requires 

As I read nonfiction aloud or in 
my head, I try to use my voice 
to add meaning to the text. 
I read emphasizing the big 
points. Perhaps I have in mind 
what great science and history 
videos sound like to guide my 
reading. 

Punctuation 
and 

Sentence 
Complexity 

I use punctuation as a road 
signal, letting me know when 
to pause. 
 

I use punctuation to know 
when to pause. Punctuation 
also tells me when the 
sentence is a question or is 
especially important. 

Punctuation steers my 
reading, but it is not 
something I have to think a 
lot about. However, when 
sentences are complex, the 
punctuation can help me 
figure out how to read them. 

Usually punctuation just gives 
me subtle signals as to how 
Wo Uead, bXW Zhen iW¶V XVed 
in XnXVXal Za\V, I aVk, ³HoZ 
does the author probably 
ZanW WhiV Wo VoXnd?´ When Whe 
sentences are complicated, I 
adjust my voice to show that 
some parts of the sentence 



 

(like this part) are meant to be 
subordinate. 

 NRS Level 2: New NRS Level 2: Advanced NRS Level 3: New NRS Level 3: Advanced 

Word Work 
and Word 
Solving 

When I don¶W knoZ ZhaW a ZoUd 
means, I check the illustrations, 
reread the words before and after, 
and try to think of a substitute 
word that means the same thing. I 
make sure the word I try makes 
sense, looks right, and sounds 
right before I keep reading.  
 
I read all the way across a word, 
breaking it down into parts if 
needed, and use what I know 
about letters and sounds.  

If I VWill don¶W Uecogni]e a ZoUd 
eYen afWeU I¶Ye WUied Wo Uead/Va\ iW, 
I look to see if the author has 
given a definition or an example to 
help me figure out the meaning.  
 
If not, I reread to remember what 
that part of the text is teaching me 
and to figure out what kind of 
ZoUd iW VeemV Wo be. I aVk, ³iV iW a 
Whing? An acWion?´ I VXbVWiWXWe 
another word and reread to check 
if it makes sense.  
 
I also look inside the word, relying 
on what I know about prefixes and 
suffixes to try and figure out the 
ZoUd¶V meaning.   

When I try to figure out the meaning 
of an unknown word or phrase, I 
look to see if the author has given a 
definition, an example, or a 
synonym. 
 
If not, I reread to remember what 
that part of the text is teaching me 
and to figure out what kind of word it 
is. I try to substitute another word 
that is similar and reread to check if 
it makes sense.  
 
I also rely on what I know about 
prefixes, suffixes, and root words to 
solve the word.  

When figuring out an unknown word or 
phrase, I continue to use context, 
looking for examples, synonyms, and 
definitions in the text and text features.  
 
If the meaning of a word I am familiar 
ZiWh doeVn¶W Zork in a particular text, I 
Whink, ³WhaW elVe coXld WhiV ZoUd oU 
ShUaVe mean?´ I conWinXe Wo WU\ and 
substitute words and phrases that are 
similar and check if they make sense.  
 
I also rely on what I know about prefixes, 
suffixes, and root words to solve the 
word.  

Building 
Vocabulary 

I know that learning about a 
topic involves learning some 
of the words that are used 
by experts in that topic. I use 
those words to teach others 
about the topic. 
 
I recognize many words 
automatically and am always 
learning more high-frequency 
words. 

As I read about a topic, I keep 
track of the new words the 
text is teaching me (the ones 
that seem most important) 
and use them to teach others 
about the topic. 
 

I know that learning about 
a topic means learning the 
vocabulary of the topic. I know 
there are words that represent 
concepts (e.g., revolution, 
adaptation). Those words 
require a lot of thinking to 
understand them. As I read, 
I keep learning more about 
each concept word. I also try 
to accumulate more technical 
vocabulary associated with 
the topic. I meanwhile take 
the risk of using this new 
vocabulary to talk and write 

I know that learning about 
a topic means learning the 
vocabulary of the topic. I 
know there are words that 
represent concepts (e.g., 
revolution, adaptation). 
Those words require a lot of 
thinking to understand them. 
As I read, I keep trying to learn 
more about each concept 
word. I also try to accumulate 
more technical vocabulary 
associated with the topic. I 
meanwhile take the risk of 
using this new vocabulary to 



 

about the topic. talk and write about the topic. 

 NRS Level 2: New NRS Level 2: Advanced NRS Level 3: New NRS Level 3: Advanced 

Main 
Idea(s) and 
Supporting 

Details/ 
Summary 

I can say the big topic a text 
(or part of a text) teaches me. 
I can name information about 
that topic, which I learn from 
parts of the text. 

As I read, I ask myself what the 
text is mostly about. To figure 
out the main idea, I see if there 
iV a cleaU ³SoS-oXW´ VenWence WhaW 
captures it. I can say the main 
idea in more than just a word 
and am careful to name the 
main idea of most of the text. 
 
I can also choose important 
supporting details (or points) 
that go with the main idea. 
 
I summarize briefly, leaving 
out unimportant things. 

As I read, I often pause to 
summarize as a way to hold 
onWo ZhaW I¶m leaUning, Va\ing 
the main idea(s) of that part 
and linking it/them to related 
points. As I do this, I select 
points that are especially 
important to the idea. 
 
I can use the primary structure(s) in 
the text to help me grasp what it 
mostly teaches (e.g., if it is 
organized as a main idea or 
supporting points or a claim and 
reasons, I can use either structure to 
help me determine importance and 
select supporting details). 
 
I am careful to keep my own 
opinion separate from the 
ideas presented in the text. 

I can figure out several 
important main ideas in a text, 
and I¶m aZaUe WhaW VomeWimeV 
those ideas thread through 
the whole text instead of 
being located in chunks of 
it. I can sort all the details 
in the text and weigh their 
importance so that I can also 
discuss important details that 
best support each of the main 
ideas. 
 
I am careful to keep my own 
opinion separate from the 
ideas presented in the text. I 
also avoid mentioning minor 
details. 
 

Interpretive Reading 

 NRS Level 2: New NRS Level 2: Advanced NRS Level 3: New NRS Level 3: Advanced 

Inferring 
Within Text/ 
Cohesion 

I can talk and write about how 
information goes together in 
a text, such as how one event 
leads to another or how doing 
each VWeS in a ³hoZ-Wo´ can 
create a result. 

I can talk and write about 
information and ideas that 
hold parts of the text together. 
Usually this means I talk about 
the relationship between 
cause and effect or about 
the things that happened 
first and next or main ideas 

I can discuss relationships 
between things in scientific, 
historical, or technical texts. 
 
This usually means discussing 
examples, causes, parts, 
reasons, results, or kinds of a 
topic. 

Not only can I discuss major 
relationships that occur 
across a discipline-based 
text, but I can also come up 
with my own ideas about 
relationships/interactions 
between events, ideas, and 
key concepts. I can do this 



 

and examples. I might also 
talk about the reasons for 
something or the kinds of 
something. 
 
I use words that show 
connections to do this 
(because of, as a result, a few 
years later, after). 

 
I reach for specific and 
academic terms. 
 

eYen Zhen Whe aXWhoU haVn¶W 
laid out these relationships. 
 
I use academic and domain-specific 
vocabulary to do 
this, especially terms that 
help me to be more logical 
(nevertheless, however, in 
addition, similarly). 

 NRS Level 2: New NRS Level 2: Advanced NRS Level 3: New NRS Level 3: Advanced 

Cross 
Text(s) 

Synthesis 

When I read several books 
(or parts of one book) on 
the same topic, I add what I 
learned from one text or part 
of text onto what I learned 
from the other text or part of 
text in no special order. 

When I read two texts (or 
parts of a text) that teach 
about the same subtopic, I 
can find the information on a 
subtopic from both texts (or 
parts of one text) and put that 
information together. 

As I read two or more texts 
(or parts of a long text) on a 
topic, I can collect and merge 
information and ideas from 
both texts (or parts of a long 
text) in a way that makes 
a new organization for the 
combined information. 
 
If there are ways to categorize 
the information on the 
subtopic, I sort information 
from both texts into a 
category. 

As I read texts on a topic, I collect 
information and ideas by subtopic and 
form categories with my own 
headings. I sort what I am 
learning about the subtopic 
under those headings. This 
means the organization of my 
learning may not match the 
organization of the original texts. 
 
I am aware that sometimes 
one text contradicts another. 
When this happens, I think, 
³Which aXWhoU iV Va\ing Zhich 
SoinWV?´ I ZondeU ZheWheU Whe 
differences come from the 
aXWhoU¶V SoinW of YieZ (e.g., 
might differences come from 
one being firsthand and one 
secondhand?). 

Comparing 
and 

Contrasting 

When I¶m giYen WZo bookV oU 
pages on a topic, I can point 
out general ways they are the 
same and the ways they are 
diffeUenW (e.g., ³One haV moUe 
infoUmaWion Whan Whe oWheU.´ 

I can identify when a text 
is structured as a compare-
contrast. 
 
When asked to compare and 
contrast the information that two 

When asked to compare and 
contrast how several texts 
(or parts of a text) deal with 
one topic, I can talk about 
similarities and differences 
in the information and also 

I can compare and contrast different 
texts or parts of texts, considering 
content, perspectives, and/or craft and 
structure. 
 



 

³The\ boWh Walk aboXW eaWing 
habiWV.´). 

texts (or parts of a text) teach 
about a topic, I can point out and 
discuss similarities and 
differences in the specific 
information each text presents. 
 

in the treatment of the 
topic, including the craft 
techniques used, the focus, 
and the perspective. I can also 
notice if there are different 
perspectives (e.g., is one a 
primary firsthand account 
and the other, a secondary 
source?). 

Analytic Reading 

 NRS Level 2: New NRS Level 2: Advanced NRS Level 3: New NRS Level 3: Advanced 

Analyzing 
Parts of 
a Text in 

Relation to 
the Whole 

I can talk about the order of 
the events or steps in a text. 
I can say how a part fits into 
an order or how it says more 
about the main topic. 
 
I can answer the question of 
what came before or after. 

I can talk about how a part of 
a text I am reading fits with 
the content of the rest of the 
We[W. I can Va\, ³ThiV iV moUe on 
Whe Vame WoSic oU VXbWoSic,´ 
oU ³ThiV jXVW WXUned Wo a neZ 
WoSic oU VXbWoSic,´ oU ³ThiV 
VhoZV ZhaW haSSenV ne[W.´ 
 
I can talk about the order of 
events or steps, answering 
questions about what comes 
before or after and about what 
caused an effect. 
 
In texts that have text boxes, 
graphs, charts, and illustrations I 
think about the ways these parts 
fit with the whole. 
 
When I write about these 
connections, I rely on the way 
the content of the part goes 
with the content of the whole. 

I can talk about why an author 
included one part of a text (a 
text box, a chart, an anecdote). 
To do this, I draw on some 
predictable ways that parts 
tend to be important to the 
main idea, such as a paragraph 
may be an example of a main 
idea or a different perspective 
on that idea. Sometimes 
the part is important to the 
structure: a solution to a 
problem, an effect of a cause, 
an answer to a question. 
 
When thinking about how 
one part is important in an 
aUgXmenW, I¶m aZaUe of hoZ 
an author uses reasons and 
details to support claims/points. 
 

When thinking about why a 
part is important to the text, 
I think not only structurally 
about how the part goes with 
other parts, but I also think 
about how the part advances 
Whe aXWhoU¶V main ideaV/ 
claims. I check whether the 
part in question illustrates 
an idea/claim, raises a new 
perspective, or shows an 
implication of an idea. 
 
I can use academic terms to talk about 
this. 
 
When a part of the text feels 
extraneous, I can talk about 
its relationship to the main 
ideas/claims (background, 
implications, another perspective). 
 
When I am reading an 
argument, I can explain which 



 

details go with which points. 

 NRS Level 2: New NRS Level 2: Advanced NRS Level 3: New NRS Level 3: Advanced 

Analyzing 
Author¶s 

Craft 

I notice when the author has 
done something obvious 
in the text (bold words or 
graphics). 

I know that authors of 
informational texts make craft 
decisions with readers in mind. 
 
I especially notice when the 
author has done something 
that stands out²a repeating 
line, an illustration, and I think, 
³Wh\ did Whe aXWhoU do WhiV?´ 

I know that authors of 
informational texts make 
craft decisions with readers in 
Mind. 
 
I can elaborate on why the author 
used these techniques. One way I 
do WhiV iV Wo aVk, ³HoZ ZoXld Whe We[W 
be diffeUenW ZiWhoXW WhiV?´ 
 
I can note the craft techniques 
that have been used and can 
Va\, ³The aXWhoU haV XVed (WhiV 
technique) to accomplish 
(WhiV goal).´ FoU e[amSle, 
³The aXWhoU haV made a 
comparison to help readers 
grasp an idea. 

I know that authors of informational texts 
make craft decisions with readers in 
mind. 
 
I use academic language 
to name these goals and 
techniques, using terms 
like surprising statistics and 
suggests the significance of a point. 
 
I can talk at length about these. I ask 
m\Velf, ³HoZ ZoXld Whe We[W haYe been 
different had the author made different 
choices? Had she instead . . . , the effect 
would have been different. For example . 
. .´ 

Analyzing 
Perspective 

I notice who the author of a 
text is and who the subject of 
the text is (if there is one). 

I notice if there is an obvious 
point of view in a text²like if 
the text is being told from the 
point of view of an animal or 
of a specific person. 

I can recognize if the author 
is writing as if he or she 
was present at an event (a 
firsthand source) or if he 
or she was not present (a 
secondhand source). I am 
aware that the difference in 
those points of view will result 
in differences in the accounts. 

I can notice when two texts on the same 
topic are written from different points of 
view, and notice ways in which the 
content (or the way the texts are written) 
will be different because of those 
different points of view. I think 
specifically about why the narrator thinks 
and feels as he or she does. Might the 
SeUVon¶V SeUVSecWiYe come fUom life 
experiences, group membership, role, 
time period? For example, I notice if one 
text is a diary in the voice of a general 
and another is a diary from a foot 
soldier, and I think about how their roles 
led them to want different things. 



 

 NRS Level 2: New NRS Level 2: Advanced NRS Level 3: New NRS Level 3: Advanced 

Critical 
Reading 
(Growing 

Ideas) 

When I read even just one 
picture or page, I have a lot 
of ideas and questions. For 
e[amSle, ³HoZ doeV WhaW bXg 
geW food?´ SomeWimeV I Whink 
up answers to those questions 
or find them in the book. 

When I talk or write about a 
text (or a text set) I not only 
summarize it, I also grow my 
own ideas. For example, I 
might ask a question and try 
to answer it. 
 
When I am asked to apply what I 
have learned to a real world 
problem or situation, I can do so. 
 
I noWice Zhen ZhaW I¶m 
learning doeVn¶W maWch m\ 
prior knowledge/experience, 
and I think about what to 
make of that. 

I develop my own ideas about 
what I have read. Those ideas 
might be about values, the 
world, or the book. My ideas 
are grounded in text-based 
information and ideas, and I 
draw on several parts of the 
text(s). I raise questions and 
larger theories about the topic 
or the world. I read and reread 
with those questions in mind, 
and this leads to new insights. 
 
My reading helps me to 
develop my ideas. I think and 
sometimes write things like 
³IV WhiV alZa\V Whe caVe?´ oU 
³CoXld iW be . . . ?´ I am noW 
afraid to think in new ways. 

I can synthesize several texts 
in ways that support an 
idea of my own. I select the 
points that do the best job 
of supporting my idea(s). 
FoU e[amSle, ³HoZ Zill WhiV 
author add to or challenge my 
aUgXmenW?´ 
 
I think and sometimes write 
WhingV like ³IV WhiV alZa\V Whe 
caVe?´ oU ³CoXld iW be . . . ?´ 
 
I can apply what I have learned and my 
own ideas to solve a problem, make 
an argument, or design an application. 
 

Questioning 
the Text 

I have opinions and reactions 
about what I am learning. 

When I disagree with an idea 
in a text, I still try to think about it, 
and I also talk back to it. 
 
I also notice if something is 
described positively or negatively, 
and I think about how it could 
have been described. 

I think about what implications my 
theories and what I have learned 
might have for real-world situations. 
I can apply what I have learned. 
 
I¶m aZaUe WhaW We[WV can be 
written to get readers to think 
and feel something about an 
issue or topic, and I can say, 
³I Vee ZhaW \oX ZanW me Wo 
Whink/feel, bXW I diVagUee.´ 

I consider what a text is saying about an 
issue, idea, or argument and whether 
I agree or disagree. I weigh and evaluate 
a text for how convincing and reliable it 
is. I consider who wrote the text and 
what the author might 
gain from the text. I can talk back to 
texts. 
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WHITE&DOMINANT&CULTURE&&&SOMETHING&DIFFERENT!

a&worksheet&!
!

&

!

!

‘Preservation!of!one's!own!culture!does!not!require!contempt!or!disrespect!for!other!

cultures.’!–César!Chávez!

!

‘All!learning!happens!through!culture.!Thus,!we!all!have!culture.’!–Zaretta!Hammond!

!

!

We!all!have!culture!which!we!express!in!observable!ways,!how!we!interact,!what!we!value!and!

hold!to!be!true.!No!culture!is!better!than!another.!As!lovers!of!freedom!and!justice,!we!can!aim!

to!create!inclusive!spaces!where!we!all!can!bring!our!best!and!highest!selves.!At!the!same!time,!

we!can!be!mindful!of!how!our!environments!impede!our!ability!to!unleash!our!unlimited!

potential.!!

!

In!our!society,!the!dominant!culture!that!shapes!our!institutions,!our!media,!the!way!we!see!

ourselves!and!each!other!is!that!of!the!white,!middle!class.!Racial!equity!trainer!Tema!Okun!

suggests!that!the!characteristics!of!white!dominant!culture!can!be!harmful!not!in!and!of!

themselves!but!‘when!they!are!used!as!norms!and!standards!without!being!proOactively!named!

or!chosen!by!the!group….!These!attitudes!and!behaviors!can!show!up!in!any!group!or!

organization,!whether!it!is!whiteOled!or!predominantly!white!or!people!of!colorOled!or!

predominantly!people!of!color.’!

!!

In!the!table!below,!Okun!calls!the!attitudes!and!behaviors!in!the!left!column!aspects!of!white!

supremacist!culture.!The!definition!of!white!supremacist!culture,!or,!white!dominant!culture,!

that!we!like!to!use!is!simple!and!expansive:!!

The!explicit!to!subtle!ways!that!the!norms,!preferences!and!fears!of!white!European!

descended!people!overwhelmingly!shape!how!we!!!organize!our!work!and!institutions,!

see!ourselves!and!others,!interact!with!one!another!and!with!time,!and!make!decisions.!!

!

We!invite!you!to!take!a!look!at!the!characteristics!of!white!dominant!culture!in!the!left!hand!

column!(‘Norms!of!White!Dominant!Culture’).!Think!about!how!they!might!apply!to!you!as!an!

individual!or!play!out!in!your!organization.!Take!a!look!at!the!right!hand!column!for!some!

antidotes,!or,!alternatives,!to!white!supremacist!culture!(‘Something!Different’).!How!are!you!or!

could!you!apply!those!to!yourself,!your!work!or!your!organization?!

 
& &
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What&can&you&personally&do&to&make&a&change,&or&pivot,&from&the&left&column&to&the&right&column?&What&
can&your&organization&do?!

!

‘NORM’&of&White&Dominant&Culture! PIVOT! SOMETHING&DIFFERENT!

Either/or&thinking!
Believing!people!are!racist!or!not!racist,!good!or!bad.!

Seeing!incidents!of!inequity!as!isolated!events.!

!

Systems&and&complexity&thinking!
Understanding!context!and!intersectionality.!Seeing!

patterns,!holding!contradictory!thoughts!&!feelings!

simultaneously.!!

Paternalism&!
No!consultation!or!transparency!in!decision!making.!

Taking!over!campaigns,!mediating!and!facilitating!others.!

!

!

Partnership!
Decision!making!is!clear,!affected!parties!are!consulted.!

Evaluations!include!staff!at!all!levels.!Leadership!of!

Frontline!communities!is!respected!and!nurtured.!!

Competition!
Taking!unearned!credit!for!wins.!Coopting!local!organizing!

efforts,!or!the!work!of!other!staff.!!Treating!core!

campaign!issues!as!more!important!than!issues!that!other!

people!are!working!on.!

!

Collaboration!
Taking!time!to!build!relationships!based!on!trust.!Focus!

is!on!‘building!a!bigger!pie’!instead!of!fighting!over!a!

slice.!Mutual!support!and!promotion!of!each!other's!

campaigns!and!issues.!

Power&hoarding!
Ideas!from!less!senior!people!are!treated!as!a!threat,!

information!and!decision!making!is!confidential.!Holding!

on!to!resources,!scarcity!mindset.!

!

Power&sharing!
Ideas!at!all!levels!are!valued!for!the!positional!expertise!

they!represent,!ideas!from!others!are!requested!and!

space!is!made!for!them!to!be!heard.!Budgets!are!made!

available!for!viewing,!providing!input!on,!and!resources!

are!shared!equitably!and!appropriately.!!

Comfort&with&predominantly&white&leadership&
Defaulting!to!all!or!mostly!white!leadership!using!urgency!

and!lack!of!available,!qualified!people!of!color!as!

justifications!for!doing!so.!

! Leadership&representative&of&the&communities&most&
affected&by&inequity&
Take!time!to!weave!into!the!fabric!of!the!organization!a!

critical!mass!of!equityOoriented!people!of!color!in!

leadership!and!on!staff!at!large.!Create!inclusive!

culture.!With!graceful!awareness,!acknowledge!that!

we’re!all!unconsciously!socialized!to!see!physical!

features!that!are!more!white!European,!including!

lighter!skin,!as!‘better’.!Be!mindful!of!how!norms!of!the!

white,!middle!class!can!easily!permeate!the!main!

organizational!culture.!

Individualism&&&Separateness!
Focus!is!on!single!charismatic!leaders,!Working!in!

isolation,!from!each!other!and!from!other!organizations.!

!

!

!

!

!

Community&&&Collectivism!

Working!together,!working!from!a!movement!lens.!

Understanding!that!to!change!everything!it!takes!

everyone.!Understanding!interdependence!of!all!social!

struggles.!Working!for!all!who!are!impacted!by!

destruction!and!seizing!of!land,!air,!water!and!climate,!

especially!those!hit!first!and!worse.!

Fear&of&open&conflict&&&
Right!to!comfort.!Politeness!is!valued!over!honesty.!White!

fragility!goes!unchecked.!Those!who!bring!up!discomfort!

for!others!are!scapegoated.!Useful!feedback!not!given!in!

!

Direct&and&constructive&feedback/&Growth&and&
learning!
Peers!call!each!other!in!and!continuously!learn!from!

each!other.!Managers!are!skilled!at!providing!timely,!
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timely!manner!resulting!in!underperformance,!lack!of!

growth!and!distorted!sense!of!how!one!is!doing.!Smaller!

problems!left!unattended!become!bigger!ones!down!the!

road.!

supportive!feedback!in!culturally!and!individually!

responsive!ways.!

Priorities&and&timelines&that&perpetuate&white&
supremacy&culture!
Sense!of!urgency!for!funderOdriven!deliverables,!but!not!

for!community!building,!capacity!building!or!equity!work!

implementation.!

!

!

!

!

!

Priorities&and&timelines&set&for&sustainability&and&
equity!
People!have!space!for!what!comes!up!that!is!important!

to!address!in!the!moment.!More!realistic!timeframes!

set.!Allocating!time!for!the!unexpected!and!based!on!

how!long!things!actually!took!last!time.!

Superiority&of&the&nonprofit&written&word!
If!it’s!not!written!down,!it!is!not!valued.!If!it’s!written!

down!in!any!way!other!than!“Standard!American!English”,!

it!is!seen!as!incorrect!or!less!intelligent.!Superiors!

“correct”,!edit!and!change!documents!to!reflect!a!

particular!normalized!language!for!that!nonOprofit.!

!

All&forms&of&communication&valued&and&taken&
seriously!
Communication!is!treated!simply!as!communication,!

stripped!of!“right”!or!“wrong”,!recognizing!that!an!

individual’s!use!of!language!involves!culture,!power,!

lived!experience!and!geography.!Editing!focuses!solely!

on!communicating!more!clearly!to!a!particular!

audience!and!done!with!permission!of!the!writer.!

Appreciation!for!how!in!some!communities,!info!

relayed!effectively!through!relationship!networks!and!

the!spoken!word,!not!just!the!written!word.!

Comprehensiveness&!
Continual!research!and!writing!that!leads!nowhere.!

Creating!multiple!reports,!groups,!committees!that!are!

working!in!isolation!and!don’t!build!on!each!other’s!work.!

Vision,!values!and!goals!that!no!one!can!remember!nor!

easily!refer!to!in!a!meeting.!

!

!

!

!

!

!

Clarity&&&alignment&for&action!
Simple,!memorizable!and!repeatable!shared!vision,!

values!and!goals.!

Transactional&relationships!
Detached!“professional”!communication,!for!the!purpose!

of!completing!a!transaction!and!efficiency.!Reaching!out!

or!acknowledging!people!only!when!you!need!something!

from!them.!

!

Transformational&relationships!
Building!relationships!internally!and!externally!that!are!

based!on!trust,!understanding!and!shared!

commitments.!Even!in!the!simplest!ways,!taking!time!

to!see,!greet!and!acknowledge!each!other!to!sustain!

caring!connections,!especially!when!there’s!‘no!time’!to!

do!so.!Space!to!appropriately!be!in!one’s!majesty,!and!

share!in!each!other’s!cultural!bounty.!
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Transactional&goals!
Transactional!deliverables!/!quantifiable!are!

ranked!above!meaningful!engagement!or!

qualitative!goals.!Rushing!to!achieve!numbers.!

!

!

Transformational&goals!
Working!towards!meaningful!engagement!with!

depth,!quality;!using!qualitative!goals!in!

addition!to!whatever!deliverables!a!foundation!

is!asking!for.!The!timeline!for!the!deliverables!

Includes!enough!time!for!quality.!

Defensiveness!
Nowhere!to!air!grievances.!Focus!placed!on!

protecting!power!instead!of!addressing!harms,!

naming!intention!instead!of!acknowledging!

impact.!

!

Vulnerability!
Give!and!receive!feedback!nonOdefensively,!

have!a!clear!structure!to!hear!and!address!

grievances.!Skills!are!supported!in!being!both!

selfOcritical!and!selfOloving.!

Progress&is&bigger,&more!
Focus!on!quantity;!less!focus!is!put!on!the!cost!

of!growth!on!people,!communities!and!

relationships.!

!

!

!

!

!

!

Progress&is&sustainability&and&quality!
Cost/!benefit!analysis!includes!all!costs.!Focus!

is!on!sustainability.!

OverTworking&as&unstated&norm!

Encouraging!people!to!work!through!weekends!

and!into!the!night!(directly!or!passively!by!

setting!up!work!plans!that!are!unachievable!in!

a!40!hr!week)!O!ignoring!how!Black!and!Brown!

people!have!been!historically!and!systemically!

requested!to!take!on!physically!taxing!work!by!

white!bosses.!

!

!

Self&Care/&Community&Care&!
Actively!encouraging!a!culture!of!selfOcare!and!

community!care!in!which!people!care!about!

each!other’s!physical!and!emotional!wellbeing,!

support!time!boundaries!and!are!considerate!

of!time!zone!difficulties,!parental!needs,!

personal!health!issues,!etc.!Work!plans!include!

20%!of!unscheduled!time!to!enable!space!for!

the!inevitable!unpredictable!tasks!that!emerge.!!

Perfectionism!

Mistakes!are!seen!as!personal,!reflect!badly!on!

the!person!O!the!person!is!seen!as!a!mistake.!

Little!time!for!learning.!

!

Appreciation!
Mistakes!are!valued!as!opportunities!for!

learning.!People!verbally!show!their!

appreciation!for!one!another!

Skeptical&management!
As!new!hires!slowly!learn!their!job,!it!is!subtly!

or!directly!communicated!that!they!“must!

prove!themselves”,!setting!them!up!to!hide!

mistakes!or!face!discipline.!

!

Supportive&management!
As!new!hires!slowly!learn!their!job!they!are!

supported,!given!freedom!to!make!mistakes!

and!learn!from!them.!!Supportive!feedback!is!

provided!in!realOtime!or!soon!thereafter.!

White&mediocrity!
People!of!color!given!extra!work,!and!

scrutinized!while!white!staff!with!more!years!

and/or!formal!credentials!are!given!a!pass,!or!

promoted.!

!

!

!

!

!

!

Fair&evaluations&and&just&promotions!
Based!on!a!broader!range!of!competencies!

than!what!has!been!historically!valued!(skills!in!

the!left!column)!
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Equity&washing!
Signing!on!to!big!lofty!values,!but!not!

enacting!them.!Hiring!people!of!color!but!not!

supporting!a!culture!shift!to!retain!them,!

focusing!on!inclusion!internally!while!the!

field!work!perpetuates!inequities.!

!

!

!

!

!

!

Real&equity!
Focus!on!all!dimensions!of!the!organization!

Official&title&outweighs&experience!
Regardless!of!someone’s!broad!skill!and!

experience!base,!they!are!treated!as!though!

they!only!know!how!to!do!what!is!in!their!job!

description,!and!their!ideas!are!valued!based!

on!organizational!rank.!When!offering!to!do!

more!or!different,!are!told!to!“stay!in!their!

lane”!!

!

Holistic&view&of&people!
People’s!experience!and!skills!are!understood!to!likely!

expand!beyond!what!they!have!been!hired!to!do,!and!

opportunities!to!contribute!more!of!who!they!are,!are!

offered.!!

Changing&the&subject&away&from&the&role&of&
race&
Limited!understanding!of!how!biases!

(preferences!and!dislikes)!based!on!race!and!

culture!interplay!with!all!aspects!of!our!lives!

and!systems.!Seeing!difference!as!bad.!

Perception!that!talking!about!biases!is!an!

attack!on!white!people!or!that!white!people!

can’t!handle!the!conversation.!

! Compassionate&curiosity&about&how&race,&cultural&
differences,&racial&bias&may&be&at&play!With!360Odegree!

compassion,!assume!there!may!be!unconscious!biases!

at!work!with!respect!to!race!to!some!extent.!Create!an!

environment!that!celebrates!the!courage!to!explore!

racial!bias!in!all!its!forms,!avoiding!‘gotcha’!and!good!

person/bad!person!dynamics!and!camps.!Acknowledge!

we!all!carry!unconscious!bias!that!is!not!helpful!and!

each!have!a!role!in!addressing!it.!Focus!on!building!

stamina!and!healing!for!selfOreflection;!focus!on!the!

consciousness!and!behaviors,!not!on!shaming!the!

person.!

Narrow&valuation&of&intelligence&/&
performance&!
Assessing!higher!value!to!left!column!

attributes!over!right!column!attributes.!

Verbal/linguistic!and!logicalOmathematical!

intelligences!treated!as!superior!

!

!

!

!

Broad&appreciation&of&differences&&
Valuing!attributes!on!the!right!column.!Including!spaces!

for!work!that!needs!musicalOrhythmic,!visualOspatial,!

bodilyOkinesthetic,!interpersonal,!intrapersonal,!and!

naturalistic!intelligences.!

!

!

Adapted!for!ACCE!from!adaptation!by!Partners!for!Collaborative!Change!based!on!“White!

Supremacy!Culture”!By!Tema!Okun!and!Kenneth!Jones,!for!large,!majority!white!environmental!

organizations,!using!interviews!with!staff!and!partners!of!these!organizations.!!

Tema!Okun’s!Partial!Bibliography:!Notes!from!People's!Institute!for!Survival!and!Beyond!

Workshop,!Oakland,!CA,!spring!1999.!Notes!from!Challenging!White!Supremacy!Workshop,!San!

Francisco,!CA,!spring!1999.!Beverly!Daniel!Tatum,!Why!Are!All!the!Black!Kids!Sitting!Together!in!

the!Cafeteria?!NY:!HarperCollins,!1997.!Derrick!Jensen,!A!Language!Older!Than!Words.!NY:!

Context!Books,!2000.!Paul!Kivel,!Uprooting!Racism.!PA:!New!Society!Publishers,!1996.!Anne!

Wilson!Schaef,!Living!in!Process.!NY:!Ballantine,!1998.!For!complete!bibliography,!see!complete!

notebook!for!dRworks!Dismantling!Racism!process.!dRworks!is!a!group!of!trainers,!educators!

and!organizers!working!to!build!strong!progressive!antiOracist!organizations.!



EqXit\ - the guarantee of fair treatment, access, opportunity, and advancement while striving to
identify and eliminate barriers that have prevented the full participation of some groups. The
principle of equity acknowledges that there are historically underserved and underrepresented
populations and that fairness regarding these unbalanced conditions is needed to assist equality
in the provision of effective opportunities to all groups (UC Berkeley Initiative for Equity,
Inclusion, and Diversity).

PoZer: ³A relational force, not a fixed entity, that operates in all interactions. While it can be
oppressive, power can also be enabling´ (Ristock & Pennell, 1996, p.116).

Intent Ys. Impact - this distinction is an integral part of inclusive environments; intent is what a
person meant to do, and impact is the effect it had on someone else. Regardless of intent, it is
imperative to recognize how behaviors, language, actions, etc. affect or influence other people.
An examination of what was said or done and how it was received is the focus, not necessarily
what was intended (Workforce Diversity Network).

Unlearning: discard something learned, especially a bad habit or false or outdated information
³The power of unlearning relies on embracing our self-curiosity and navigating the buildings and
streets of our inner world. Mindfully embarking on this self-journey and deciding what stays,
what goes, what needs to be renovated, what needs to make space for the emotional garden
that is living an authentic life . Because our most authentic selves can't bloom if we don't make
space. And, sometimes, making space means saying "no" to what no longer works. Sometimes,
making space means grieving the life we had, what we have believed, what we thought was the
"only" way things worked.´ (Psychology Today)

Ableism - discrimination against persons with mental and/or physical disabilities; social
structures that favor able-bodied individuals (The National Multicultural Institute).

Implicit Bias – Implicit bias occurs when an individual consciously rejects stereotypes while
simultaneously holding negative associations unconsciously. The theory of implicit bias rests on
the idea that much of our social behavior is driven by learned stereotypes that operate
automatically – and therefore unconsciously ² when we interact with other people.  Implicit bias
means that racial prejudices (and other areas of diversity) affect individuals¶ decisions as well as
their behavior toward people of other races, whether or not they are aware of it (American
Values Institute, 2009, and Open Society Foundations, 2011).

Microaggressions are the everyday verbal, nonverbal, and environmental slights, snubs, or
insults, whether intentional or unintentional, which communicate hostile, derogatory, or negative
messages to target persons based solely upon their marginalized group membership. In many
cases, these hidden messages may invalidate the group identity or experiential reality of target
persons, demean them on a personal or group level, communicate they are lesser human
beings, suggest they do not belong with the majority group, threaten and intimidate, or relegate
them to inferior status and treatment. (Psychology Today)



Racism - individual and institutional practices and policies based on the belief that a particular
race is superior to others. This often results in depriving certain individuals and groups of civil
liberties; rights, and other resources, hindering opportunities for social, educational, and political
advancement (The National Multicultural Institute).

Anti-Oppression - recognizing and deconstructing the systemic, institutional and personal
forms of disempowerment used by certain groups over others; actively challenging the different
forms of oppression (Center for Anti-Oppressive Education).

CXltXral Competence - 1. Knowledge, awareness and interpersonal skills that allow individuals
to increase their understanding, sensitivity, appreciation, and responsiveness to cultural
differences and the interactions resulting from them. The particulars of acquiring cultural
competency vary among different groups, and they involve ongoing relational process tending to
inclusion and trust-building. (UC Berkeley Initiative for Equity, Inclusion, and Diversity)
2. A process of learning that leads to the ability to effectively respond to the challenges and
opportunities posed by the presence of social cultural diversity in a defined social system (The
National Multicultural Institute).

InclXsiYe LangXage - words of phrases that include all potential audiences from any identity
group. Inclusive language does not assume or connote the absence of any group. An example
of gender inclusive  language is using "firefighters" instead of "firemen"  (The National
Multicultural  Institute).

Micro-affirmations - apparently small acts, which are often ephemeral and hard-to-see, public
and private, often unconscious but very effective, and occur wherever people wish to help
others to succeed. Micro-affirmations are small acts of opening doors to opportunity, gestures of
inclusion and caring, and graceful acts of listening. They lay in the practice of generosity, in
consistently giving credit to others, and providing comfort and support when others are in
distress. Micro-affirmations include the myriad details of fair, specific, timely, consistent and
clear feedback that help a person build on strengths. (Mary Rowe, Journal of the International
Ombudsman Association, Vol. 1, Number 1, March 2008.)

Tolerance - acceptance and open-mindedness to different practices, attitudes, and cultures;
does not necessarily mean agreement with the differences (University of Maryland).


